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i~ - s (Transeript) . -

N m ' i‘ v _ ] .. : A . N * <
wy - . I already know Itwon't be able to finish, so what I‘am going to ;
:g: ‘ try to do is "tickle the fancy" of researchers, if I can, andnhppefully
| = " suggest some things to practitioners that may be uggful at the same :

s

time. Primarily because >f my assessment of the state of assessment,,

I think that almost everything we've done in the area, especially stan~
. N ’

"~

. - . - "’\ e /{ -2 | '
dardized assessment, is premature. The application of assessment tech-

nology to some disciplinary areas is yet undeveloped. i can state the

case by saying that existing psyghomeurid technique is fuel “for a

v

N vghiclg hheie Ehe vghicle does not yet existV' It's aﬁfpéme in search . ‘A b o
. of a movie; the themé is there, but the mo&ie is not. I am talking
about a way of re-vamping ouf thinking ;bout what we ought to be doing
_in assessment in‘the first place. even befoFe I can get to the point of
dealing with specific popplations like tne,Black child. Let me run
.through, very qui?kly a couple of things at the outset to~I;y’the
grqundwork with asshmptions'and then I wiil'try to zero in on &hat I
/chinﬁzggﬁlies'for an approach to assessmeat. 'I éould, very easily,
take Ehe,results of research I was able to do under thé au$pi;es of

the State of California,. Department of Education, and develop an

"{nstrument" which T do have, and go out and market that instrument,

P8009638 

make a little bit of money like some people do. But, I thiak it would
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. . b i N i e
be dishonest of me to do that because all tliat is suggested by the.
° . N I3
v . - » & . ' 3 i
instrument that was developed 1s an approach suggesting that much, much
. a B
more research needs to be qong in this area. When I say alternative to

3
¢

standardized testing, the words are not Iightly chosen. An alternative

Y

to, not an alternative, really a substltute for, if anythlng, to what has
-~ e
£
been done under the rubic standardized testing, and I'll tell you why.

N ¢
"I do not see this as an inforior second choibe for a population'that needs

help. I see it as a way of re-vamping what profe551cnal psychology ovght

to be about if we truly are trying to find out what people are about: I

¢

) f
don't have the_ time and I am getting tired of running throug? examples of

. . H
racist people who have wm-}{ed in the name of ﬁsychology andff standardized

testing. I have to mention these again at the beginning. I just want
. ; o ) ' o
to be sure that no one in this room has failed to read Leoﬁ Kamin's Science.

) /
of Politics of .IQ, and I also hope that no one in this rooh fails to read,

. {
before the year is out, Allen Chase's new book, The Legatﬁ of Maltus, the

k%
.

-Social Cost of New Scientific Racism, Again, that hlstory is 1mp01tant.,

It is JmporLant if a man like Raymond B. Cattell says he believes that the,

"primitives, includlng the whole Negro race should be palnlessly exttrmlnated"
I think that what he does in testing then becomes inportant. In_other

x

words, we have the right to question the motivations if he takes that

kind of racist position. I think the documentation on that is very

~

important:. It is nét important for me, in 1977, to go,back~and try to

think through those eyes about “.ww people saw the world at that time.

-

It is important, if we are still stuck witﬁ legacies like that, that we

.as 1977 assescment people take .this into account when we look at the origin

b -4

- -
yﬂ Y =
3 ¢ .
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of things called "items" that are standardized bécause much of 6ur dis—

- i

cussion assumes that the items are 0.K., but what we need are new ways
. e . Y ' - . .,
to count, new ways to sequence, new ways to advance - like reéarranging

‘the chairs on the Titanic. A word came to me the other day, yesterday ,

in fact, from Marie Berrv,. a word .that I like vaxy much, describing what ..
some of the testing activitists, were: like.

/

7
We are dealing with "dinoéé}fs".
So; let's. get away frdm that and let's see if I can focus on'whatﬂxhé . REN

assqutlons are that would lead us into the kind of assessment tE?{ 1?
would free people from their ideas and keep their modesty 1ntact - .

The history of cross cuitural assessment needs tgfbe taken into

<

account. If I were one of ..he old time

é‘oss cultural assessors, 1'd

feel embarrassed if I were tp look at the:track record, when we have had

N

a chance to
1 o X . «
1
In othe words, whenéver people i;?k at the cultures that weré
- :s
strange or different they nave always made ggﬂks nistakes. You can go
American théological‘schoola were debating as to~whetnef
\ ’\ .
Black people had couls, or pot. There were ‘somy neople debating as 'to

look back on what was' said aboutipeople who were strange to

them.

v

back to 1910 when

g,

whether we could read or npt. Whether we were op the scale of human beings

or not. In other words; you~lobk back on.that and you begin to feel -ridicu-

lous. We continue to have that but we.cannot wait for some asse$sors to
N . DN

grow up in their pereeptions; so we havgﬁto move ahead. I wish I had

o

“time to share more with you, but a publication that I have done summarizes

f\. "3;
this material. I d1d .80 into some of the classical failures in cross
’ : %

-cultural assessment that do suggest ways to sta; out pf that rut in.the

futuse. Scme of these failuxes, by the way, have nor always been Whites

Py
H
{

S

4 - - -
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misassessing Blacks, there have been Blacks~misassessing Whites. If you

know your history, you would know -that for seven.or eight hundred years
the Moors dominated Southern‘Europe and, at that time, theiq assessment

7 i N ] . . v .
of North&rn.turopeans‘whoAeame‘to study at Toledo, Seville and other Uni-

versities was that they "lacked sharpness of wit, and del%;acy of spirit"

So. they .misassessed the Whlte students who were coming to those Universities

.

long before Columbus "dlscovered" America.

One of the problems'that I would like also to mentlon about standard—

S

ized assessment 1s 1t is not: ‘assessment I am concerned about, but the idea

- -
.

that you can standardizeq It's what you can standardlze that becomes:- the
F-3

o % .. .
e

problem, There ‘%r

are some things you can standardize, but certainly not the\

“

items we have on %ests. They cannot be standardized because they have

+ . -

different meanings'depend%ﬁg on how you use them. We would know that if

we paid -attention to some data that are right in front of our eyes. But
. ' . N - 3 - M) Fd v 3

B v
.

- . . 4 . . . . L.
because of the problem that I call.caonceptual incarcerationr psychologists

.

are committed to the simple system they invented and thereforg are not able

to get out of.the system and look at'it.egatically. that are some of the
. . -

data that I am talking about thatho%ébeen overlooked. .Pfek}uzthe‘bogﬁ,,

¢ - - 3

ERIC

Magical Child which has fecently come out by Priise and it supmarizes some“

+ . . 3
» - + N

of the data Ainsworth andﬁgeber presented on Afr;can-babfes. One of the’

‘things that they found is that all of this technology we ha@e produced:

’

. and western ‘medicine apd psycholdgx_has helped us ptoauee mentally retarded

American childrehIJ Our childfenna;e retarded 31mostvfouxAyears behind

African children who was raised in ‘the tfaditional way. ﬁhenAQOu raise

i v

children in a certain way, these  children perforﬁ physically, and what is

Ll

>
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', complete literacy.

-

‘be "deprived"

.. people to pass high on old .1.Q. tests.

'}hapting.Assessment PrQCedures « e o - Tt

P

P
g
W

RJ

often forgotten in raci°t psychology,,they often perform mentally das much

as four to six months in adv%nce of other children in Europe and America.

We have known thgt for‘twenty years and have not looked,at those materials

ia trying to figure out whether or not Sur assessment

.

‘facts and procedures

LK}

of literacy .since that time

] teachers, but by little children who had no Lraining.

are valid. Wé've .also not looked at¥NESCO material and material on how fast
_people were ableoto read'when certain. leaders decided they werxe going to

Castro gave thEMCuban people'one year to get

[

educate their population.‘

That.was twenty years ago and they ve had twenty years

'<.‘

-one of the highest literacy rates in the

P

world, taught by children, not by psychologists, not by credentialled
If they can do

tkat w1th a population which according to the IQ ‘tests;, is supposed to
\\‘

,.?bilingual",aandfall”of'those kinds_of things then we:

. 0 o . . - o 2 /- B
might be looking at theé tests instead of .the children for answersf

s , - * ' .
Looking at Geber s work. and Paulo Freire's. work on. teaching adult peasants .

to read 1n thirty hours of time, looking at the WOlk of ProJect SEFD:at
the Univcrsity of California in Berkeley which will take any population,
Black White, Yellow, Green, ‘the poor, the rich,, and Leach them mathemati—

cal concepts at the University level’ withln a space of two. weeks time,
\ -
we have to wonder, Ywhy test?' They ‘succeed. t scause the" teaching is good

Assessment is on—going, interactive, specific.

o

and the assessment is.goOd

We ought to begin asking questions. Looking at the work of Richard Heber

if you. want tg look at the old tesLs, that don t mean anythino anyway, we

NY

can prove, and it has been .proven over and’ over again, that you can push

EN .

It isn,t worth anything if they .

E e s

R

x
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. can.

So dt what are me looking?

3

\

T . [

’ L 2, . :
and. the .abuse of 'tests, but we are also. looking inherently at what tests

'.ére,supposed to be doing.

-

questlons that you can ask in assessment.

\f

question, "Dd.ydu know what I know?"

procedures in psychology are based oni that kinu of question.

-

The:research We did for the Staté of California

.led us’to formulate the notion that there are, basically, two kinds. of

» >

Psychology has asked the first

e —

L7 *

mation pool—the.Same 7& mine? Is the organizational system that you usé

) _the 'same' as mine?
in you things

an assessment

-

RN
question, .and

"How do you organize?

of‘highvperformance.

that is "What is it ‘that you know?'"

ls'your language'thehsame as-mine? And, if I recognize

that I recognize in my thing, then I am-¥i1ling to give to you

We'think there.is a. second kind of

-

This is the type. of'question psychology is unab”e to

" We're loohing at both the use of tests b

’Ninety-nine'percent of the aSsessment '

Is your infor-

How is it that you speak?

ask because it is stuck with .the notion~of‘standardization.

¥

1f you could

— O

glve up standardizatlon, you could be rree to -ask those P1nds of questions.

While we have. been stugk with standardization

. 9.,

—

—other people have not.

r\

Interestingly enough, when they have.not, they have been’ able to. generate

up. Who are those other people?

Context. of Thinking and‘Léarning,

the children to organize their world the way the children og New YorR ity

‘éa, but how. do these childfen organize their world?

.

- - .

information mhich is Iight years. ahead of us. We will have»tourunAto catch

oha’ .

_I‘mean’Colegcay in the book.-on: Cultural

In Liberia'the question was not to ask’”

of course*theyrdol

.0

organize:their~ﬁorla'and Ehey~ﬂo,have a. system of complex thinking, of

categories, -of 1abel7§ng, JUSt as everyone else in the world does.’

-

have to;ask questions, then you have a ‘basis for‘asking the neXt questiony .

if someone in.'that culture is malfunctioning according to that norm.

"You
1

I N 3

b

But

¥

-
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. if you are stuck with the first- qUestion, Which .is, "Do you: know what ) .: :“‘
- 4 - §

I know?" you can never know the culture in the first ‘place. Piaget : :

" agked that kind. of questicn, a-student of Binet.”iBinet and his fol~ : y . o
;W"; T lowers ‘went’ down ‘the path of standardizatioﬁ and as a consequence we- N | \%‘:
é ) ‘f_' : dea't know anything about human development from people who foliowed ° e

.that route, On;the other hahd> Piaget.got~more‘interestedanot in the

answers to the questions, but the pattern of attacking the probleuqand ; .

AT ; then was observing people and as a. consequence did produce a psychology o s

of development which may, in fact, reScue»standardized-assessment from
> .

o "thegproblem it has ‘Tight. now. I think some -of the questions about mental

, functions that are identified a la Piaget are questions that do form the

‘basis for the possibility of standardiaation of assessment because you : -

o

are stan&%rdi21ng at a level that is much deeper than Lhe one we were
¢

Y ©

g' .talking about‘before. We've been standardizing superficiality like
i

\

¢ vocabulary which is kind of stupid if you know anything about liﬂguistics _‘.' -

atfall but that s another problem. There are‘two kinds of'questiohs, one

9

and’ two. One; "doayou,know4what‘1 Rnow?" "What 15 it that you‘know?".

g The "what'is it that you know assumes that you have to use what every

‘human being has in the world and that is their experience as a vehicle '

» . v

through which they can express the intelligence that they have. That ought

to be kind of simple ‘to sensitive people, but it seems like we have a hard

time coming around to -that. .I(think that that leads us into the direction

of what ‘the .alternative has to be in ‘assessment not only for the Blacks

. 1 L.

and others, but for Whites too- because if there is anything that is mis-

assessed in Americs is White children;,who‘alsq are misassessed because

.

N - A % N h
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people are $0 ‘happy about the "15 point difference" that they can't ask
-any. more queéstions about White people. Another éxample of a person who
has beén-able to-ask this type,of questior. isrnevi—strauss in his book

The‘Savage'Mind. I think the question again is, How is it. that you,use

your world? What yoL find is that people do about the same thing all

over the world. Nature has alread given the first I1.Q. Test and that is,

-
v

"can you speak ‘your native language?" People ail over the world do*that

at about the dge-of two,. Standardlzed tests not withstanding, and language

IS
. I
.

?cquisition,,as far as 1 understand it, is infinitely ‘more complex than

‘any task that you will ever write 1nto a Stanford—Binet Wechsler, or

=

' any*hing else. If people think to learn a. 1anguage, and we find- out later )
A N -ti“.‘kqns . N -

on“that they are notA then the question is not’ ‘one of genetic potcntial but -

2

curriculum indueed retardation, and school induced retardation, teacher

induced retardation maybe even’ péychology induced retardation. I think

what we are dealing with: is-.the: problam of inability to abstract among

'psycbological assessors..

* &n example o6f the inability’to‘abstract is vhen w& mistake form for
substance. If you ‘mistake the superficial vocabulary for the deeper more T

- e

_complex morphology of language, then. you are unable :to abstract and have
low I Q., as I .see it, So, wh‘\~we re a-,er is to get down tG the "deep

‘structure of what .people do’ when they function menfally and to use that

-

‘concept, if you would, from Chomsky and ‘other people who have worked in-

N

linguistics. Ihe Same thing.goes-for,anthropology, and'there’s a'parallel

to what we would do dn psychology. We would then use the unique environment

to assess functioning; We would be aware of -the fact that the first :task

.
~

.

.‘?j
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. - _, . P LY L . . ; Wl‘ .
"« _ we have to havexas.psychologists is to link arm§ with some people4we really

don't:talkcto."We'd have‘to link armS‘with anthropologists. and linquists;

" - particularly, because they have been in the habit of observing somé -things

N\ '

that would help‘to sharpen the questibns that we- ask, for - example, the
ljo - . * R N i
quection of’"world view . World view influences how p=ople organize and

use'their worid: ,Their belier affects_their behaviorz PsycholhgiSts have
ﬁ;_: . B .not,thought‘much about " world views. 'We also think of "one.on one" in'-one
isolated point in time. but there are'some very peculiar kinds of congitions.
; 'We can't go.alone and fix the'problem of asSessment. ‘We .also have .to think
%, T then not only of world view, butakbabodfﬁfact that world‘view reflects
- ’ } ) itself in stylistic variations among people. One of the problems with
) ‘the use of assessment and "cognitive style" right now is that we -do 7
compulsively what ve always—do with anything we find‘out in—ussessuent.\
O -~ e

be, how nuch can I control buy, pgckage and sell what 1 see1 What l see

°

"in the use of style is quite different. We simply recognize that .a style

x

exists as a consequence of ‘world view, imbedded in world view, imbedded in

. ’

B vthe way people ise the world. It is only a starting poiug for a person

who is either, as a psycholoaist or a teacher, a problem solver. If youA

arexa problem solver then you must use.what you know about world view

.on N -

o

2 ) and’ cognitive stylé in Order.to solve prbblems, not in order‘t0)1abe1

s

‘people again. We are still looking for labels because that is what we

- 'libe to"do. We like to do prediction in psychology, which is useless.

*

«,'_ . That s good if you are out at thealacetrack and _your Job is a hand1capper,

s

but if your job is;problem solving your predictive validity might as. well

N »

o +het R
- As. soon as ‘we find cut, it exists we say, Hey, that s the way it ough to -

A Y
< e :
. 'é : e - S e = ,x&am.a}ma..
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be thrown,out the windowl You do not need predictive validity unless you

-

happen to be1ieve that your job is to he a gatekeeper dn a culture that

. -tries to distributé itS'gOOdS and'serviees unequally{~ Sof throw pre= .
dictive validity out ‘the window; becayse I don't think “it's vorth a damn!

Assessment requires another assumption if you. accept vhat I say about the

n

second type question, that it calls for you to look at world view in order -

tor give nnanih 'to the i*ems that you,w111 ask. In qther wqrds;that's_

- Ky M ]

Bernal was’talking'about.v The item-doesn‘t have ‘the

really what Ern .
same meanigg_in‘Spanish as\{t does' in English;’ the item doesn t have .

o .

the ‘same meaning in Spanish a it does in nnglish° the. item doeSn t havep

the same meaning in America that it Jdoes dn Japan, the item doesn't have

the same meaning in a family that 1t has in a sehOol setting. ‘if you are

a standardider you can't deal with that, but that's the -way the world is. a
Welhave—to get off the orld in -order €o keep our system going. If you

r
" really want: to behave the way the world demands then we- have to be able

PR

to'get»awtechnology that.will‘permit us to,do that. ,So, one of the next

» o

things that happens, it secms to me, is that ve have to, think about assess-

-

" ment now a$ interaction. That s,a,nev notion. It shouldn t be, but it is.’

- o ) Ld

. “Especially to the psychologist, assessment as’ an interaction should not

. L » - : . , 8 .
st ‘be new. For example, we assume in our assessment that:the psychologist*

I . is always §Eandard. He or she is unchangeable' We are a standard ‘treatment.,

We give our .tests, Stanford-Binet, Weschler, or group test which allow

' people to display to us what they can do in their varying ‘fashions. If

g4

"
" we did 't believe Ahat we were standard e would keep them ‘Some information

about the person_ who isr doing the assessment. For cxample, we might even

keep'the IQ of the psychologist and,report it—simultaneouslx,with that of

— W " 5.
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*/_ the person who is'.being(.—tested. We might ‘keep, the soc‘:io—economie statu's :
/

-
< b v s

. . of the psychologist and report that gmultaneouslx with. the: socio—e..onomic.

'S

’ status of th.e person ’being assessed As a matter of fact- there is JUSfi‘ .

~ - “‘ ‘! “
fication for this. e‘cperimentally. Bernal- has already suggest»d that a
* - /\\ ‘\. . c o f -
3 S 1B
- child"s. performance can va‘ry sometimes as a consequenca of Seven or eight <
., - .y . . ~t A

*things. One 'of them which was "similarity. in ethnicity bet\veen the examiner O

‘and examine_e", wouldn't ‘that be important, if we rea“lly undarstood assesss

- "~ ? 3,

. <~.ment as an interaction to keep that kind of information together.- : ’: .
) I don t. kno;z where ‘that, leads -and: I. am not *trving} to rsuggest ‘that ‘
L ,
‘- people can't learn to deal cross-culturally’ (s a matter of fact j;xst . ‘
- the 6pposite. ‘Some of the best cross~cultural people I know 8.re people
who used to be strangers 'to, the’eulture that they haveanowbecome very .

. good at. obs,erv,ing,\ For example,. .“. ‘ Janheinz Jahn. in‘his, book Muntu, ' o é’g
I-think'displays as good ‘an understand:.ng of the wbole African themeﬂd ‘ ;‘ . Q sz
~and the African ‘orld as any one else.' &As a matter ‘of fact, cross-j ' ) - . ’%
Cult}ral assessment always, ,....ghtens the academic rigor of assessment. o ) ) «J

. We don't have much rigor, we Ahave statis al rigc::;'but 'not,acadeinic - ) f

; . P v Lo T - - v,
g_gg 4:‘1 standardized~ assessment. - . . - . ,;.," . ;‘, e e Oe(;‘

v I think that the thing we have to do if we are to: fix rhe problem - - . ; ‘2,(;
isxto -deal with the igsue ¢f the utilitv of assessment. For example, most ‘ ‘ :;?
of the uiscussion,_hven some’of the discussion that we have had here today oo o4

o - ) ' . R
is abous fixing a procedure to be fair as a J)rocedure tut does not suggest -§
a valid connection between the procedure ar.d t'he pedagégx In other ‘words, ‘ - D
if individual mental testlng is to be "diagnostic" for a school situation . =
. SR - ©o2
then there ought to be some kind of treatment or practice that is dictated ) .
- . . ) ‘ . . - R i ~-
}
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out of theiassessment. ‘There is not,. For. example, there is no standard

.- ~ . s

practice in gifted -programs’ or- in programs for, the retarded. They4are

~’-hl\ .

indistinguishable. What .teachers do in one’ program is indistinguishable
from what they do- in another, and yet we go along with the myth that we .
are diagnosing to place kids in a place where they can "get the treatment ) ‘
they need". _The tneatment they need only means that if he is retarded ’ B E

IR G .
. . « “ < F] v

then he can sit in a.class with other people who we think are retarded. =

Y 2 r~

That doesn't suggest anything -about pedagogy. T defy anyb’ne to'show me aml(de N

gﬂa;a,from participant?observation. So, we have to dealxwith that! . We. S = %

. Vol - *
have to give up- the notion of norm because the notion of norm comes ¥ -

& ) . '

:-from an egocentric world view“ It comesvfrom a—wofld view,that the only

‘H“\tests‘. If a child scores high on a étandardized7tesx,fthe SAT or some-

\cs»
= 2 . -~ .
~ s . sy . . . .

istandard of behavior is a.European orﬂsome other standard of b%gpvior. o 2

e < .

Then you beg1n to” confuse "standardizatiOn with standards That's ' E
. * o [~ . e o

. . ®

the reason we are'having'so mughltrouble right noszith‘standardiied~ ‘,5

ce KY e

<

Athing else, then the school vho takes the highest\scoring'child obviously .

BN

<
>

e n e

¢ E . } A
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is the “high standard" school. "1f the school takes low- Scores on the SAT,

~

,th\y\must be a schdol of low standardQ. 15tandardization and standards. 2 .

'

are not the same thing, but we~in'our minds are so gonceptually incarcerated

ve can'tézgthétﬁegﬁiﬁte{ White behayior"isxnot univefsal behavior, nor s )

any other behavior. Prediction isn't worth anything. -

1 . s

What does the correction require? I think, very briefly, it requires ;;

these kinds of things. First, I think that if we are intending:to assess,

.
EN -

we haVe«to have some mental function that we are describing. Let me give
- 3 . . Py ’5‘ ) ‘_‘Q‘
you an illustration, and I don t have time ‘except for this one. If, as ) R
. "\, ) P

Piagetzznggests, there i§,something called '6bject permanence’“that may

Dt o b T e s e e b i A
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: you“whethérﬁthey‘can'do that oz not. For example, .you don't care whether

- N

items none of which are standard but the function of object permanence oo

.. why people are going backward om assessment right now,, which means rhat

o

. o

. a

. ‘. . , o
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nbe'the:"standardiZed? thing that you are looking’for; Here is .a- person -

K -

at a, point in his development where he'is able ‘to do object permanence,*éo

$

'do that exercise which s g#'s object permanence, O.Kr'if that~is the

. . ° . > N
° .

'standard function, that ‘doesn't mean‘that a standard:question will tell

.
e

- N

‘they demonstrate ‘that oy playing peek—a—boo, or whéther they demonstrate
that by having someons show to you they understand ‘when someone steps

ar

outside the door and turns around tha'corner that they are still there,
. R

or whether you hold up your hand and put a .quarter behind it and have .the . _ °

- . ~

pex~on let ycu»knbw that‘that‘is-still there;~ Those are three different

,\,
LN

¥
.“ B .

£ » i .

is standard. ‘Nows the inability ‘to deal with standardizing mental functions

v

is the ‘thing .that has us partly into this problem The next thing is, %ka+;t J

don’ t know what diiference it makes anyway unless you have a, curriculum that
5

2.

demands your use of the know’edge of .object permanence. You see, that is .

« . “ %

- »
N

at ‘soon- ds you, discover that object permanence is one oﬁ{the mental tasks ‘*h CoE
that can be observed in. our children, then we believe that now the ¢ arricu- < .
- o~ : O

lum goal is that we are'supposed‘to produce .abject permanencesearlier _—
than it normally occurs. Produce maturagion? Good God! . NN
- K . ]

2 -“<-'That is the origin of curriculum. It is -our J’SCWN‘)/ of cer'tain

-"

things that come about in. assessment which is backwards. In other words,

; what ougHt to happen is that we -ought to know that' if 'you have.:tasks -

N

- - ]
.' \ L

you. change your curriculum to haimonize wi@h what that person is doing.

s
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- : That's where the .assessment-ought to be coming in. . . ' N

~ -

I can't really get into the’Black‘child because so many things would‘g

v

have to precede my statement about ‘that, but I can suggest a couple’ of T ‘

th.mgs 'ta ConSlJﬂ\. You ‘have “to be dealing with a;holistic data base. That

is to say, not the -stuff that we are generally limited to, what we‘ve ‘been

R ..
A " asking questions about .as psychologists, Inzother_words,‘what is your I.Q. .’

-
N -

: score?A What is your home and family backgroundl';Moét of us do not. havei N

[

l . the background to- ask those questions because we think all hOme and ‘5;~ ' T

h‘;!

' ,,‘!4

. * family backgrounds -are the same as those with which we grew up.. So when- . RS

. ’
2 : ¢ s

N - -
I3 N

, - ‘We see a new home and family background, we.don't know the historical

¥

"
o . . . -
-

material.on the community,:we don't know the social material on the

- T - >

. o community, we don't know the polit1cal material on the community, and .
. we don't ‘évén have a pedagogical way of using that material even if we |

wpr knew. So, asking ‘those questions is élmosﬁ;uSEIess for practice. -1 Lo
({ . 3
believe that we also have to give up the notion of poverty EnVironments

1Y :

as’ being cognitively deprived environments. That s)another thing we are

S,y e e s

s

'mentally~stuck With. No oné' has yet proven to me .that allthe mental .
" fuhctions that .80 on at thé University of Cali ‘ornia don t go on in a z .-

.
3

poverty environment.

What happens is that it doesn t go~onxwith'the

~m, . . <

material that is .used in<the'University.

%

There s that inability to ab-

stract again.

The abstraction would be that the mental function is there,
. \
no matter_ what the materJal is that it is being used on. The inability . Co

e . ..

; . to abstract is to say, "I can only recognihe it if they answer questions

L l{) the wswaniwt' wsas ma'l'ma( whieh is fm./nr to. me., . Py
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What did we do? 0.K.what we tried to do was to identify skilled

. - ) ‘)
clinicians who work,fhll time with,Black children. Based upon the work of

lj ‘ 1' these skilled clinicians, we interrogated .them about the k ds of themes

; . ’ ‘that they pickedzup in working with_Black'children. We also paid attention )
) < " o R K
S to the whole: Africanity -of Black chiildgen,. which is the wiole historical

traditlon .and culLure from nnich Black children come. Recognizing ‘that nst
N ¥ B

all Black children are as close to. the African tradition as they used to -

be, and also recognizing that something else happens once you have been

” ¥ >~ A

: = tidin America*ﬁbr 400 years. But whatowe)did find was “that theie are,, as . - L

.. So- . \
Wade Nobles has found, significant African retentions that help to .explain
. ) :

'why African children continue to do some of the things that they do as %

~

“ - -

K

Awell as the adaptations ‘that have been made at this point. Eithoutﬂthat i

s

per;pective it's impossible even to knsw which questions ‘to ask about

v oo ‘

S ’ "what, is it that you: know ’ After‘we did that, we stole David Shapiro s -
- thing on: Neurotic Styles. Ye found that At fit very closely‘with what .a’ .
\ )

number of people who were skilled obseqvers had been seeing when they

. ltoked at all populations. He talks about "hysterical" styles and’ he .

Lo N v :
' talks about "obsessive—compulsive" styles. We found that Rosalie Cohén <.

talkswabouthan "andlytic style" and a” relational style » which basically

‘parallelerhagiro. ‘We; found that -Ornstein. in his work on thé "Left Brain

t‘.!"

dnd. Right Brain" was talking basically about the same thing. We found

thathgastaneda and’ Ramirez in..their book Cultural Democracy, Bicognitive

bevelopment.and“Education was basically talking about the.samerthing; We.
v B N P -
found that Luther X in describing the -B].ack child was. also describing one ~ PR

I
K

w5,

of ‘those styles. We found that'Warren Tenhouten, anthrOpologist, was

= . . 7 .
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also talking abéut thé same thing in Sciencevandiits Mirror lmaée. ;

v

~

In other words, we find that when people are looking at behavior’all T ‘ » s
F ‘ 5"

the time in -clinical settings and’ when theysdescribe what they see, h i

LH

. -3

_even though the language that ;hey use is different, they generally tend

!
to describe modalities that are generfc across human groups. Some of *

1+ those modalities tend to occur more with some groups than with others ) ch

> <. LS 2

so that if I were to describe to. you what some of those styles were; for I

S
v

v . -

% Ny

either one.of those polar\opposites, you would recognize in them a. descrip— ) %

tion of general characEerists of certain cultural populations. Now don' t ) A

>

M 3
h . > k3

7 do like most psychologists who are mostly "obsessive compu]sives" do

That 1s, as soon as you hear a label you say, well that's’ what that . v -
2 * i

e S Chlld is" It is important for compulsives to. label to deal with thingsi

75

‘as if they are unchangeable. In fact,. most people have both modalities

> .

built into them, choose: ‘to emphasize ofe. ¢ or the. other, and can expand their o

s't
[S. Y

thinking and style to include either oﬂﬁ%br,the other. The se are the kinds e

of pieces of information that assessors in psychology ought to be using.

. T
L : They gught ‘to bz finding out how to harmonize the style of the. individual

child, with the ind;vidual teacher. They ought to be able .to analyze the

L : school environment because school environment's alSo display a modal . o
o ‘t ' ~style° most of them obsessive compulsive. They ought to te able, through

: Lhese analyses, to provide feedback to people nho function in these envi— S

.

ronments in ways that will enable ‘them to use that environment much more

-
‘ N

N effecLively. I do not have the time to describe the style. I do not

* 'have time to describe the instruiment, I would not even, as I said, try

.
»

; ‘;‘\ to sell my. instruments to, you although I think it is better than 99% of -
a ’ L S . 3 .
-‘. - ’ | Yo ~
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¢ " the .ones that are.or the market. But I-do hope I have suggested something
in the way -of an appfoach to lassessmént which will take into account, not
only the reality of what: Afro-—American«-or Black child is lﬂce, but what any
child is like, if we- were honest. and: really creative observers. T
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